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Gregory C. Hutchings, Jr. and Douglas S. Reed have produced a
thoughtful, important, and timely book. It is essential reading
for school leaders who value racial equity enough to put it into
practice and for policymakers and advocates as well.
—Jonah Edelman
Co-Founder and Executive Officer, Stand for Children,
Portland, OR
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What Your Colleagues Are Saying . . .
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Getting Into Good Trouble at School is a must-read for anyone interested in the future of American education. Drs. Hutchings
and Reed identify six essential steps. If absorbed and applied,
these steps will serve as waypoints in the pursuit of critical
change supporting all students in constructing an antiracist
school system.
—Robert E. Baker
Dean and Professor, College of Education
and Human Development,
Fairfax, VA
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This book is a powerful and thoughtful analysis of the enduring impact of institutional racism upon American education.
Hutchings and Reed combine deeply personal reflections and
anecdotal narratives about how racism has impacted minority
students. The book is a strong endorsement for using strategic
planning and the continuous improvement process to build a
transformed system that is aligned, mission- and vision-driven,
culturally responsive, and personalized.
—John L. Brown
Writer and Researcher in Residence, AASA,
The School Superintendents Association,
Alexandria, VA
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This is a book that every educator and every parent should read.
It is clear, comprehensive, and tells the unsettling truth about
racism in public schools in America. It lays out specific steps to
once and for all dismantle the racism that continues to plague
our society and deny BIPOC children their right to an equitable
education.
—Mary-Frances Winters
President, The Winters Group, Inc,
Author of Black Fatigue: How Racism Erodes
the Mind, Body and Spirit
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Hutchings and Reed offer a direct approach to confronting
systems of racism. Through sharing personal experiences, a
deep knowledge of the existing literature, and data informed
practices, the authors offer a call to action that requires assessing current practices, establishing an intentional strategic plan,
and being courageous enough to implement the plan.
—Tammi Dice
Interim Dean, Darden College of Education and
Professional Studies,
Old Dominion University,
Norfolk, VA
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Here, finally, are authors with the courage to lay out concrete
steps school leaders can take to encourage antiracist schools
to grow and thrive. Gregory C. Hutchings, Jr. and Douglas S.
Reed offer six steps to dismantle systemic racism in American
schools while getting into “good trouble” to help Americans live
out the full meaning of “all men (and women) are created equal.”
—James Harvey
Executive Director, National Superintendents Roundtable,
Seattle, WA
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This courageous text provides testimonies of lived experiences
interwoven against a historical backdrop of the impact of racism on our educational system. It takes the reader on a journey
to understand how to advance an equity lens and become an
antiracist educator. The authors artfully challenge the status
quo while the guided questions force you to reflect and act.
—Dawn Williams
Dean, Howard University School of Education,
Washington, DC
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As educators are doubling down on efforts to reimagine
student-centered, forward-leaning public education, Getting
Into Good Trouble at School points out why it’s essential to boldly
advocate for the vast number of U.S. children who should be
receiving the services that they are entitled to. I congratulate
the authors for casting a shining light on the principles of educational equity and social justice.
—Daniel A. Domenech
Executive Director, AASA,
The School Superintendents Association,
Alexandria, VA
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Getting Into Good Trouble
at School

Copyright ©2022 by SAGE Publications, Inc.
This work may not be reproduced or distributed in any form or by any means without express written permission of the publisher.

e
rib
ut
is
t
t,
or
d
po
s
co
py
,
no
t
o
D
Copyright ©2022 by SAGE Publications, Inc.
This work may not be reproduced or distributed in any form or by any means without express written permission of the publisher.

e

is
t

rib
ut

Getting Into Good
Trouble at School

Gregory C. Hutchings, Jr. and
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Foreword by Pedro A. Noguera
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The global pandemic has confronted educational leaders
with numerous unprecedented challenges and controversies,
heightening US political tumult while at the same time sharply
revealing long-endured inequities in educational resources and
opportunities. Throughout the continuing public health threat,
superintendents, school boards, and college administrators
have found themselves grappling with new, unprecedented
controversies and challenges: pushback against mask and vaccine mandates, student learning loss, and an alarming rise
in mental health needs. At the same time, the pandemic has
created an even greater awareness of the existing and deepening inequities that threaten the well-being of children and
families—in particular, persistent and durable racial disparities in education—as well as the emergence of bitter debates
over how to teach about the history of race and racism in
American society.
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To navigate these issues while keeping an eye firmly focused
on student support and outcomes, educational leaders must
acquire a new set of skills. Resourcefulness, tact, diplomacy, as
well as an ability to communicate to an array of constituencies
that are more divided than ever before, while still managing
the operations of schools and keeping the needs of students at
the forefront. When Gregory C. Hutchings became the superintendent of Alexandria City Public Schools (ACPS) in 2018,
he challenged the school district and the community to focus
its attention on racial disparities in education, putting racial
equity at the center of his work. While doing so, he encountered
Professor Douglas S. Reed’s work on the historical origins of
racial inequality within Alexandria’s schools and invited him
to serve on Hutchings’s 100-day transition team as he took the
reins at ACPS. Their partnership eventually led to the publication of this book.
I describe school leaders like Hutchings as “breakthrough”
leaders. I use this term because rather than simply treading
water and waiting for the controversies to subside, or allowing
controversies to result in organizational paralysis, Hutchings
confronts the challenges facing his district, his schools, and
community head-on. He draws upon the insights he has gained
as an experienced educator and the knowledge he has acquired
xi
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from others to find a way to continue to make a difference
for his students and communities. Armed with the historical
insights of Reed’s earlier work, Hutchings asked Alexandria to
come to terms with the reality of its racial past—and present.
This work is not easy and it challenges many accepted practices
within education. It requires transformation and deep skills of
understanding, planning, and leadership. This book is about
how to organize and design that transformation and how to
understand, plan, and lead for racial equity in schools.
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Gregory C. Hutchings and Douglas S. Reed draw on the lessons
of civil rights icon and former member of Congress, John Lewis,
to inspire their work. Undertaking the transformations urged
by Hutchings and Reed will, undoubtedly, produce trouble, but
it is Good Trouble, the kind that Lewis described as essential for
advancing racial justice in the United States. Like John Lewis,
Hutchings and Reed are guided by values and insights that are
critical for “breaking through” during these challenging times.
For educational leaders who are seeking ways to breakthrough
their own obstacles and challenges, the lessons shared by
Hutchings and Reed will be invaluable.
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We are in the midst of a “new normal.” Crises such as school
shootings, threats against educators who feel students have
a right to learn about America’s history of racism, and new
uncertainties created by political polarization and climate
change will test and challenge education leaders in the years
ahead. Hutchings and Reed have provided us with a perspective on how we can approach these challenges, both those we
have known and those we have yet to encounter. For that, we
should all be grateful that we have a guide in how to make “good
trouble” in education.
—Pedro A. Noguera
Emery Stoops and Joyce King Stoops Dean
Distinguished Professor of Education
USC Rossier School of Education
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Get into Good Trouble,
Necessary Trouble
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Preface
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Since 2020, our nation has confronted a dual pandemic. In March
2020, due to COVID-19 schools across the United States closed
their doors and pivoted to virtual learning overnight, exacerbating our already severe educational disparities. As schools later
transitioned to hybrid learning as well as concurrent teaching
in classrooms, the social, emotional, and academic learning of
young people across the nation suffered enormously.
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In addition to the global COVID-19 pandemic, the United States
continues to experience a centuries-long racial pandemic.
The brutal murders of George Floyd, Breonna Taylor, Ahmaud
Arbery, and countless others whose lives were senselessly
taken due to the color of their skin, along with racial tension
across the country, intensified and deepened protests of our
tightly woven patterns of systemic racism. Harsh racism has
been a central feature of the history of the United States for over
400 years, but the events of 2020 and 2021 have brought about
a national reckoning with race. Part of that reckoning requires
calling out the extremists among us: Americans watched the
January 6, 2021, insurrection at the US Capitol by rioters and
malicious citizens who irrationally believed that the election
of our 46th president of the United States, Joseph Biden, was
flawed and somehow stolen from the former president Donald
Trump. Covert and overt racism in the United States reached its
highest level since the civil rights movement, even as millions
protested globally for an end to police violence against communities of color.
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This dual pandemic sparked a national conversation about the
need to finally dismantle systemic racism in the United States.
In spite of these struggles, educators across the country continue to strive for racial equity within schools. Indeed, these
ruptures of “normalcy” have generated the momentum for
transformative changes in school and society to address the
inequities we see around us. The twin crises of COVID-19 and
racial injustice afford an opportunity for schools and school systems to begin their journey to becoming antiracist. This is why
we were so compelled to write this book. The title of our book
xiii
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was inspired by a powerful quote from US Representative John
Lewis, “Do not get lost in a sea of despair. Be hopeful, be optimistic. Our struggle is not the struggle of a day, a week, a month,
or a year, it is the struggle of a lifetime. Never, ever be afraid to
make some noise and get in good trouble, necessary trouble.”
Therefore, the title Getting Into Good Trouble at School: A Guide to
Building an Antiracist School System. To eliminate racial inequities
in schools and school systems across the country, we must have
the boldness and courage to cause Good Trouble at school.

What School Leaders Will
Get Out of This Book
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This book will provide school leaders with a unique perspective of
two authors who have led very different walks of life. One author
is an African American man who is tired of being forced to overcome adversity while being African American in the United States
and the other author is a Caucasian man who acknowledges his
White privilege and strives to be a coconspirator for changing the
racial equity narrative in the United States. One author grew up
in a homogeneous community in the Pacific Northwest while the
other author grew up in the city of Alexandria, a metropolitan
community near the US capital. Though the authors have different life experiences, both have attained terminal degrees in their
fields from prestigious universities and both are obsessively committed to dismantling systemic racism in education. Our goal is
to help you build an antiracist school or school system. To do
that, we draw on our life experiences, our expertise in diversity,
equity, inclusion and the study of race, our working knowledge of
school systems, and the passion and common sense needed to
achieve racial justice in schools. The result is, we hope, a kind of
guidebook that provides encouragement, context, and concrete
actions needed for antiracist schools to grow and thrive.

Six Steps to Building an
Antiracist School System
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1.	Know Your History to Rewrite Your Future (Chapter 2)

2.	Commit to Racial Equity (Chapter 3)
3.	Dismantling Tracking and Within-School Segregation
(Chapter 4)
4.	Making School Discipline Different From Policing (Chapter 5)
5.	Implement Strategic Thinking and Planning (Chapter 6)
6.	Choose Good Trouble: Be a Bold and Courageous Antiracist
School Leader (Chapter 7)
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In this book, we identify six steps that are integral components
of building an antiracist school system: (1) You and your community must know your history as a school system and tell the
stories that have been left untold; (2) Your school system needs
to understand that committing to racial equity is integral to
academic excellence; (3) Racial equity means dismantling tracking and within school segregation that limits the educational
experiences of Black, Indigenous, and People of Color (BIPOC)
students; (4) Transforming school disciplinary practices is necessary to break the criminalization of youth, particularly BIPOC
youth; (5) You need to engage the project of racial equity through
a strategic analysis of your school system and the development
of a strategic plan for racial equity; (6) You need to lead with
boldness and courage as you undertake the work of racial equity
within your school system.
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Six Steps to Building an
Antiracist School System
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We have identified these six steps through our experiences
in school systems and through a deep review of research on
schooling, race, and educational transformation. These steps
reinforce and support one another and are best seen as cornerstones of the new kind of school system you are seeking to
build: an antiracist school system.

co
py
,

Features and Benefits
of This Book
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Each chapter follows a schema to support the reader’s understanding of the journey to becoming antiracist. The Guiding
Principles at the beginning of each chapter provide the reader
with the key guiding principles of the chapter to set the stage for
their reading experience. Because this is a practical book meant
to guide busy administrators in implementing antiracist practices, each chapter contains a Tips section briefly summarizing
an implementable action step. The Reflective Questions at the end
of each chapter help the reader to develop personal reflections
and to identify organizational insights, initial steps, long-range
possibilities, and anticipated barriers and challenges. We offer
these Guiding Principles, Tips, and Reflective Questions with
the conviction that achieving equity in schools begins with
a clear understanding of the contexts of schooling as well as
concrete and actionable steps that parents, teachers, students,
principals, administrators, and school system leaders can take
in their own daily work with schools. This is a book for both
understanding and action. In the chapters you will also find
P r ef a c e
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systems across the United States.

The Terms We Use and Why
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Throughout the book, we use the term Black, Indigenous, and
People of Color (BIPOC) to emphasize the injustices that continue to impact both Black and Indigenous people in the United
States. In 2020, the term BIPOC became more widely used
amidst the nation’s protests of police brutality against Black
people and the resurgence of the Black Lives Matter movement.
We have chosen to use BIPOC throughout the book to refer to
Black persons who identify as of African or Caribbean descent;
Indigenous persons who are descendants of natives who inhabited North America before it was stolen by European settlers;
and people of color (people who are not White). We understand
that this term may be unfamiliar to some readers and therefore wanted to provide a clear definition and purpose within
this book.
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Similarly, we follow the American Psychological Association’s
style of capitalizing Black and White, when referring to the specific experiences and identities of individuals of those races and
the characteristics of institutions. In so doing, we acknowledge
the social construction of these categories and the processes by
which both individuals and institutions come to possess a racial
identity. To speak of “White schools” highlights (albeit subtly)
that the racial homogeneity of those schools is not accidental
or natural in a way that labeling them “white schools” does not.
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We define antiracism as a commitment and obligation to recognize and actively challenge patterns of behavior and outcomes
that persistently harm Black, Indigenous, or people of color.
Integral to this definition is the recognition that these patterns
of behavior and outcomes may or may not be the product of
individually held beliefs about race, racial identity, or racial
supremacy or inferiority. That is, these patterns and outcomes
may arise and be maintained even when individuals are not
overtly engaging in racist behavior. As a result, we define antiracist school leader as someone who embraces a commitment
and obligation to recognize and actively challenge patterns of
behavior and outcomes that persistently harm BIPOC students;
the antiracist school leader recognizes that systemic racism
within the educational system emerges even when individuals
are not engaged in overtly racist behavior or hold overtly racist views. Moreover, an antiracist school leader takes proactive
steps to undo systemic racism within school systems, as well as
challenge overtly racist actions and views.

xvi

P r ef a c e

Copyright ©2022 by SAGE Publications, Inc.
This work may not be reproduced or distributed in any form or by any means without express written permission of the publisher.

D

o

no
t

co
py
,

po
s

t,
or
d

is
t

rib
ut

We hope that this book will provide the reader with the necessary guidance and support to enhance their equity-driven
and antiracist educational leadership that will transform the
lives and well-being of all children, but especially BIPOC students in our schools across the country. The 1954 Brown v. Board
of Education Supreme Court decision was supposed to transform public education across the United States by integrating
our schools and affording Black children the same educational
opportunities as their White counterparts. However, the second Supreme Court ruling in the Brown v. Board of Education
case in 1955 included the phrase “with all deliberate speed”
as it addressed the required pace of racial change in Southern
schools. Unfortunately, today we are still seeing far too much
deliberation and far too little speed in our quest for racial justice in schools. Indeed, the attack on critical race theory within
schools is an effort to stop all discussion of race and racial inequities and the ways that schools and school officials create and
perpetuate those inequities. Now is not the time to stop talking
about race. In fact, the opposite is true: Now is the time to be
bold and courageous while unapologetically striving to become
antiracist. This is your step to changing the narrative on race
relations across the United States of America, and we commend you for starting, continuing, or validating your journey to
becoming an antiracist school or school system.

e

Use This Guide to Become an
Antiracist School Leader
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While our names may be on the cover, this book has emerged
from the encouragement, inspiration, and generosity of so
many people in our lives and our work. First and foremost, it is
important to acknowledge the Black, Indigenous, and People of
Color who have endured tragedy, adversity, struggles, accomplishments, and triumphs over the last few centuries. We stand
on their shoulders and reap advantages from their courage and
boldness throughout history. We want to acknowledge the late
civil rights activist and US Representative, John R. Lewis, for his
courageous leadership and famous quote, “Never, ever be afraid
to make some noise and get in good trouble,” that inspired us
to write this book. Additionally, we would like to acknowledge
Corwin for believing in our vision for this book, especially our
editors, Ariel Curry and Desirée Bartlett, for their guidance, support, and push when needed throughout the writing process.
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